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Executive Summary
Background
Asante Africa Foundation initiated the Leadership and Entrepreneurship Incubator (LEI) Program
in 2010 to promote Professional Development, Job Readiness, Entrepreneurship and Community
Engagement among youth in high school. This is achieved through a model that blends youth
workforce readiness skills with enterprise education, and a hands on and interactive learning that
provides information, toolkits, and learning experiences. Critical engagement is brought on by
building youth networks, that increase their confidence in their own ability to identify social
problems and find solutions. The students also gain 21st century skills critical to move into the
workforce or transition to tertiary level of education. This model also uniquely utilizes Cross
Border Collaboration, Teacher Engagement and Community Reinvestment (Pay It Forward) to
enhance impact. A unique feature of the program to leverage the youth alumni as stakeholders in
the implementation, Monitoring & Evaluation (M&E) process of the program was showcased at
the 2018 Comparative International Education Society (CIES) as a roundtable discussion and
received wide interest.

Key SBC results for 2018-2019 Cycle
•
•
•
•
•

99% students improved leadership skills
94% students improved job readiness skills
100% students learnt how to deal with challenges
98% students acquired ideas for possible careers
93% created a pay-it-forward plan

Figure 1: 2019 SBC results:
•
•
•

•

14 SBCs established IGAs
72% of the students said that through the SBC training
they had acquired skills to earn a living (make money).
79.5% attained quality performance academic grades
showing future prospects of joining university, colleges
and TVETs.
90% of the students enrolled in the clubs had never
participated in the LEI or any related forums.
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Summary of Outputs
In the 1-year period of 2018/19, School Based Club activities were initiated in 21 secondary
schools in Kenya and Tanzania for 839 girls & 373 boys. 20 teachers were trained as
patrons & matrons to aide implementation of activities in the School Based Clubs along with the
support from Asante Africa Foundation staff. The organization successfully achieved its objectives
of providing life skills, leadership and entrepreneurship training to youths/adolescents through
the delivery of the foundational phase one LEI SBC curriculum.
The students acquired knowledge in the areas of personal development and leadership, job
readiness, entrepreneurial preparation, life skills, pay-it-forward and received academic support.
At the end of the year 2019 –
•
•
•
•
•

893 (KE 350, TZ 543) students from 17 schools were awarded certificates
15 clubs (TZ 10, KE 5) with 750 active club participants, initiated entrepreneurship activities
at the club levels within the period.
During this period clubs raised USD 1338 across East Africa to support the club activities.
4 schools in Turkana County in Kenya will complete the year 1 SBC activities and club
members be awarded certificates in April 2020 due to late commencement.
1090 (90%) of the students enrolled in the clubs had never participated in the LEI or any
related forums.

Summary of Outcomes
LEI Program is designed to influence the
future careers and life choices of the rural
East African youth. It is guided by Asante
Africa’s overarching hypothesis that young
girls and boys will be able to make
informed life and career critical choices,
including those relating to marriage,
education, and livelihood if they have the
right information, understanding, and skills
to navigate their contexts, and they are
free from fear and violence, valued by
society, and live in a supportive
environment both within and outside home.
School-based life skills training mentoring
activities have positive outcomes for
children and youth which include increased
completion rates, improved attitude
towards learning, social skills, behavior and
resilience.
In summary evaluation findings show that
the Leadership and Entrepreneurship club
helped students in the following ways:
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Outcome 1: Personal
Development/Leadership
Students acquired personal development and
leadership skills in the areas of goal setting 91% of the students had their goals/action
plans set by the end of the SBC year 1.
Students were asked whether they had
identified their career dreams in the next five
years; 97% had a dream plan and 93% of the
students said they had plans to achieve their
dreams at post survey as compared to 77%
during the baseline.
97% (512) students gave responses of their
dreams. From the analysis, the dreams can be
grouped within the categories of acquiring
Professional jobs, Entrepreneurship, Social
change/advocacy, Scholarly dreams and Use of
talent as a profession. A high proportion of
students before and after SBC activities
recorded dreams of getting professional jobs at
86% and 77% respectively. There was an
increase in proportion from 11% to 14% for
the students whose 5-year dream is to become
an entrepreneur.
Students also gained the financial literacy skills
with key focus areas being on money
management (budgeting) and saving. From a
survey sample, students were asked to identify
the sections of the budget based on their
general knowledge (at baseline) and based on
learnt knowledge (after SBC training) and even
mentioned the various segments of the budget
they had learnt as compared to before
attaining the training. 421 (79%) students said
they had learnt how to make a budget. 96%
further said they had started saving often. At
baseline 511 students (96%) said they
believed it is important to save money and the
percentage increased at the end of the SBC
sessions with 499 (98%) affirming the belief
that it is important to save. Those who were
already saving increased from 83% at baseline
to 96% at post survey.
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Figure 2: I believe I am a good leader

Students also acquired skills on leadership
development and 99% of the students said
that the LEI club helped them to improve
their leadership skills; questioning norms of
whether a leader is born or made, and the
innate qualities that should be portrayed by
the leaders, while trying to also make the
world a better place. During baseline, 43%
of the students stated that leaders are born
while 26% said that leaders are made. At
post SBC survey, 290 (57%) students
responded that leaders are born while 219
(43%) responded that leaders are made.
Majority (36%) of the students learnt that to
be a good leader one has to inspire others
and always use their personal strengths and
abilities. In addition, by asking students
what they feel individually regarding their
leadership using the question, “I believe I
am a good leader” and expected to choose
from a list of specified responses. At both
pre-intervention and post intervention, 85%
of the students surveyed said they believed
to be a leader “always” and 74% further
mentioned they always take action to
improve community and society as shown
below.
Students also gained skills on dealing with
challenges - at baseline 60% of the students
said they had strategies to deal with these
challenges, at the end of SBC sessions the
proportion increased to 67%. Additionally
93% of the students said they had dream
plans at post survey as compared to 77%
during the baseline - 80% of the students
were able to identify their personal
challenges, which included lack of school
fees for a complete education, risk of
getting into early marriage due to culture,
4

lack of capital to initiate business dreams,
peer pressure and discouragement from
society, peers and family, lack of parental
support and failure in exams. Despite the
challenges, 67% of the students said they
acquired knowledge on strategies they could
use to overcome these challenges.
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Figure 3: Strategies to deal with challenges

According to the definition by Albert Bandura
(https://www.apa.org/pi/aids/resources/
education/self-efficacy), self-efficacy refers
to personal judgement of how well one
executes courses of action required to deal
with prospective situations. The development
of self-efficacy was achieved by 75% of the
students at SBC during this period. They
demonstrated their abilities to express
themselves at various levels in key outcome
areas as shown below.
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How the entrepreneurship skills can be
applied in their daily lives was also explored.
Linked to the financial management
education in the areas of budgeting and
savings’ skills that was acquired by 96% of
the students; a further 73% of the students
strongly agreed that the skills acquired
during the program would enable them to
consider a career in entrepreneurship up
from 63% at baseline.
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Through the delivery of the SBC curriculum,
students acquired an understanding of the
elements of entrepreneurship. For instance,
to get a sense of what they consider
entrepreneurship, the students were asked
to respond to a trivia question of who the
entrepreneur between a solar distributor and
an engineer was working for the
government. As part of the curriculum they
then covered a series of topics of human
centered design, business, marketing,
finance planning etc. Students acknowledged
through a survey that the information and
skill acquired in this topic will help them to
come up with their own businesses for selfemployment.

"I think being an entrepreneur could
be a career option for me"

I believe I am able to
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Outcome 2: Entrepreneurial
Preparation
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Figure 4: Self-efficacy / ability to express self
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Figure 5: Career in entrepreneurship

At post intervention, 347 students (69%)
strongly agreed that they understood the
risks involved in entrepreneurship and 128
students (25%) somewhat agreed that they
understood the risks up from the baseline
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values of 276 students (52%) and 177
students (33%) respectively

Outcome 3: Job Readiness

Monitoring activities established that 14
clubs (71%) out of the 21 clubs’-initiated
income generating activities (IGAs) which
enabled active participation of 750 students
in girl-led club based IGAs.

Through this training 96% of the students
said that the SBC training enabled them to
acquire job readiness, critical thinking/team
building and career choice skills which would
enable them to develop career action plans
during the advanced level of LEI.

Established club IGA
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Figure 6: SBC Club IGAs established

Figure 9: Improved job readiness skills

A total of USD 1338 was raised to start
school-based club income generating
activities (IGAs) during the year whose
proceeds earned profits totaling to USD 1046
as shown below

CLUB	
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Figure 7 Club revenues

The sources of these funds (capital) is as
shown:
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Figure 8: Source of club capital
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Outcome 4: Life Skills
During this period students were walked
through a series of life skill lessons to help
them develop into holistic individuals with
transformed perceptions related to
gender/tribe and also develop a vision of
responsibility as global citizens. At personal
level students learnt of human rights and
ability to stay healthy. Evaluation activities
were carried out through quantitative
surveys and focus group discussions to
assess outcomes.
The training of changed perceptions towards
gender biases was important given that the
project implementation environment consists
of communities who still have limitations on
girl empowerment. Like each year, this year
as well the SBC training can boast of
changed perceptions among club students.
Evaluation findings show that 93% of the
students acknowledged that girls deserve
same opportunities as boys with a further
98% affirming that girls can become good
leaders as well. This was also supported by
creating awareness on the human rights and
all students (100%) could strongly speak of
their human rights (at least three) at the end
of the session.
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The program further equipped students with
knowledge on how to take care of self,
awareness on sexually transmitted diseases
and avoiding early/unexpected pregnancies.
At the end of SBC sessions 436 (92%)
students strongly agreed that keeping their
bodies healthy is important for them to
achieve their dreams and this involved
learning how to avoid contracting HIV/AIDS,
and how girls can avoid risky sexual
behaviors that would lead to getting early
pregnancies.
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Figure 10 Healthy body

The SBC’s major focus has been on.
enhancing girls’ education; during this
reporting period 69% females were reached
through the School Based Clubs (SBC). Data
analysis of the 2019 exam performance
trends show that students were able to
sustain and improve their performance
during this period and as could be projected
for progression to tertiary levels upon
completion; n Kenya an overall average of
80% attained tertiary level qualification
grades of which 44% of the students
attained the C+ university entry grades and
36% attained the C- to D-grade qualification
to join Technical Vocational Education and
Training (TVET) grades. In terms of girls’
performance 86% of the girls’ attained
similar achievements with 38% attaining the
direct university C+ entry grade.
In Tanzania an almost similar trend was
observed with 79.5% attained the Division I,
II, and III direct university and college level
scores i.e. 38.7% attained direct
University/College entry grades while 40.3%
attained the vocational level entry grades.
This was also attained by 77% of the girls
with 38% of them attaining direct entry into
University. These are presented in the
adjoining figure.

overall performance

Outcome 5: Academic Achievement
The School Based Clubs supported academic
performance of the club members through
academic support, training of teachers, use
of ICT and effective preparation for
examinations. We observed quality
projection in academic performance towards
completion of education across the 21
schools in Kenya and Tanzania for the 1212
Form 1 to Form 3 secondary school youths.
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Figure 11 Overall level of academic performance
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Outcome 6: Pay-it-Forward
Knowledge transfer is key component of
the LEI program and during the SBC
sessions, students identified various
methods of transferring the knowledge and
learnt skills with others and at the end of
the sessions 446 (87%) of the students
said they have already created a pay it
forward plan.

Overall 474 (92%) of the club students
said that either had a great or good
learning experiences at the club and
benefited a lot in participating in the LEI
trainings that greatly addressed issues
affecting their lives and would help others
as well. Most students said greatly enjoyed
the sessions on entrepreneurship, personal
leadership and academic support which
they intend to teach to their peers as well.

Project Implementation Challenges and Limitations
The project team encountered a few challenges during implementation which were also mitigated
upon as they arose. Most of these were logistical or ongoing systemic challenges within the
community. We continue to work closely with the parents and community leaders on the later.
•

•
•
•

•
•

Shifting/Transferring of club Patron/Matrons hindered delivery of the curriculum.
Teachers trained as TOTs in the previous years were transferred and transfer of club
members to other schools.
Poor weather conditions affected most of the schools’ agricultural income generating
activities.
Continued marginalization of girls: Norms and traditions in the communities affects
girls’ confidence.
Illiteracy of parents: Parents still lack awareness on the important and value of
education hence few parents showed up to the parental meeting, they mostly prioritise
their economic activities compared to their children’s education.
Geographical distribution of targeted Schools: The remote rural locations led to
challenges in regard to access to the schools during rainy seasons.
School calendar and school activities: Some of the club sessions were cancelled /
rescheduled due to other unplanned activities in the school.

Mlongwema Secondary School
Students, Tanzania
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Project Sustainability
A core goal of the program is to create systems, in the schools that the SBCs are
initiated in, to provide for sustained continuation of the SBCs post Asante Africa intervention.
Listed below are some observations that will fuel the future sustainability of the clubs.
•

•
•

•

Parental engagement: 175 parents attended the SBC parental meeting. Parents were
overwhelmingly impressed with the approach, the outcomes and more importantly the
behavioral and attitudinal changes that have occurred in their children as a consequence
of their involvement and showed commitment to support.
Interschool interaction with facilitator / career speakers in Tanzania to support
mentorship and capacity building and cross learning among schools.
In-country youth leadership summit: During the leadership summit the participants
were equipped with leadership, entrepreneurship, health, STD/HIV awareness, practical
learning such as soap making and cake making, financial literacy on budget and saving,
and PIF.
Pay it forward by students: knowledge transfer is a sustainable strategy for enhancing
knowledge and reach to the community through individual alumni initiatives.

Lessons Learnt
•

Use of digital smart start kits: The use of digital materials contributed a lot to students
understanding because they paid attention and fully participated in asking and responding
to questions. Students insisting to use the laptops and projectors in making presentations
so as to know using the digital tools as well. 80% (8 schools) of the schools are using
digital tools (laptop and projector) to deliver sessions in the club, the remaining 20% (2
schools) are still lacking electricity so the tools are not used but the schools and the
district leadership are working closely to ensure that the remaining schools in the program
are well equipped with power infrastructure so as to meet program objectives in the end.

•

Youth knowledgeable on entrepreneurship and life skills. Some youth/students
have been able to initiate their own projects at home due to skills they have acquired
through the program. Examples include, chicken raising, farming, egg selling and
tea/mandazi business etc.

•

Teachers have gained knowledge on use of Rachel plus as a tool of learning and
teaching as well research for materials and other issues that are beyond the classroom.

•

In Tanzania and Kenya alike, the recruitment of permanent Regional Coordinators
contributed to successful completion of all sessions and changing behaviours and attitudes
among students, sustainability of the clubs - after completion of all the sessions students
will still gather together as the SBC is on their school timetable. The Regional Coordinators
enabled follow up to schools in every session which made sure all the content was covered
in a timely fashion.

•

Engaging parents to apprise them of the LEI training impact on their children and how
they can support them to achieve their goal was very vital to the club members having
familial support. Parents responded positively and became aware what to do to support
their children for pursuing further education and career goals.
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IGA Success Stories
In Tanzania and Kenya, the SBCs have initiated income generating activities (IGAs) and have
received support from the school management and parents to get capital for their projects. The
profit gained is used to expand their businesses and support club members who can’t afford
various school needs. Sample IGAs are shown below:

Figure 12: SBC IGA Examples from (Maize Farm ) Tanzania & (Barber shop) Kenya

“Through our project of vegetable garden that we have started in school, we can now gain some
profit, and the profit we use to buy sanitary pads to help students who lives far away from school
once they are in their menstrual periods instead of going back home and lose their studies we
support them and those who are not in the club they buy a piece costing 100 TZ shillings.”
– SBC club member

“It’s not only students are benefiting
from this program offered by Asante
Africa, but I as a teacher I have also
benefited from the trainings on
Entrepreneurship, after I attended
TOT training as a club patron I also
acquired lots of skills including
entrepreneurship.”
- Head of school at Ngazi Secondary School
(image – Ngazi Secondary School Students
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Below is a summary of club IGAs initiated across countries within this year
School
Name

Country

Type of SBC IGA

Capital
Used (Tsh)

Source of
capital

Profit
Gained
(Tsh)
51,0000

Shita
Secondary

Tanzania

Green Paper

35,000

Club members
contribution

Ngazi
Secondary

Veggies (Green
tomatoes and
Spinach)

35,000

Club members
contribution

40,000

Kwemaramba
Secondary

Green Veggies
(Chinese,
cucumber)

12,500

Money lend by
the school

40,000

Mdando
Secondary

Green veggies
(Spinach and
Chinese)

9,000

Club members
contribution

16,800

Mlongwema
Sec School

Maize Farm

12,000

Club Members
contribution

30,000

Magamba
Secondary

Fishing Pond and
spinach

200,000

Not yet

Mtumbi Sec
School

65,000

Malibwi
Secondary

Cornflower ( Due to
climate change the
cornflower were
damaged by sun)
Selling Tea in
School

Head of School
and each
student was to
buy a fish
specie
Club Members
contribution

30,000

Club Members
contribution

120,000

Ubiri
Secondary

Carrots and Green
veggies

150,000

Lend by the
school

Not yet

0

Asanteafrica.org

11

School Name

Region

Type of IGA

Karare Mixed
Secondary
School
Suswa Girls
Secondary
School

Kenya

Poultry Rearing

Moi Naikarra
Secondary
School

Capita
l Used

Source of
capital

5,000

School
Administration,

12,200

6,000

Student and staff
contributions

10,000

Barber shop

Vegetable garden
(sukuma wiki and
cabbages)

1,000

Barber shop
2,500
AIC Moi Girls
Secondary
School
Ngari Mixed
Secondary
School
Maralal Mixed
Secondary
School

Vegetable Garden
(Kales, capsicum)

2,000

Teacher
contribution
(bought
seedlings)
Student
contributions
Students
contributions

Total
sales/Incom
e generated

Profit(ksh)

7,200

4,000

0
-

3,000
5,500
0
-

Vegetable Garden
(Kales)
Movie project
(examination set
books)

3,700
4,500

9,600

Tree Planting
16,000

8,200
Plough back
profit from
vegetable
farming
Plough back
profit from Movie
project

35,500
45,100

22,000
35,500

RCEA kapese
Mixed
Secondary
School

Spinach

Ngamia one
Kochodin
Secondary
School

They intend to buy
shaving machine.
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500

1450
bal
3500

Teacher
contribution
(bought
seedlings)

Student
contributions

-

-

0-Vegetables
dried because
of harsh
weather
conditions

0-the project
is yet to start
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